[image: image1.emf]DELILA Criteria for evaluating information literacy and digital literacy OERs

The following criteria were devised in conjunction with the RIN Information Handling group who were drafting criteria for evaluating information literacy training. The criteria have been adapted to evaluate OERs. The form includes prompts under each of the headings. 
The Kirkpatrick model of evaluation informed the structure of evaluation criteria into three keys areas which relate to the first three levels of impact outlined by Kirkpatrick in relation to training events: immediate reaction; perceived learning and behavioural change. Specific questions and notes for the evaluator are included under each section. 

Please note any thoughts or comments in the form below to help us evaluate and improve our OERs. Please fill out part 1, and parts 2 and 3 if you are familiar with the frameworks mentioned.

Your name: …………………………………………………………………………..

Contact email: ………………………………………………………………………..
Name of OER: ………………………………………………………………………..

Unique number of OER: ……………………………………………………………..

1. Immediate reaction to the resources (in terms of accessibility, layout, intuitiveness, coherence as a package)

a. Is the resource specific and practical? 
If OERs are to be useful by others, it is important that they should be focused, well-defined and geared very much to meeting practical objectives, with a clear rationale.
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b. Reusability: can the resource be adapted to suit others’ needs?
It is important that open educational resources can be adapted by others. The reviewer is asked to comment on any aspect of the resource that affects how others can re-use it including the format, the content, the inclusion of any images or institutional specific information. 

c. Is the resource accessible and structured logically?
It is important to ensure resources are suitable for students with visual impairment and other disabilities. Pay attention to whether images have ALT tags and if heading levels are used to structure the resource. 


2. What will students be able to learn?
a. Relevancy: is the resource relevant? 
As a starting point, it is crucial to ensure that the OER is actually relevant. It is appropriate to check that possible examples do relate to development of skills in, and knowledge and understanding of information and / or digital literacy, for which an appropriate definition therefore has to be agreed.


b. Does the resource clearly reflect competencies in the UK PSF and SCONUL Seven Pillars and / or the FutureLab Model of Digital Literacy? 
The UK PSF and the Seven Pillars of Information Literacy provide ready-made and nationally-recognised tools for ascertaining the relevance of training initiatives. Good practice examples should therefore demonstrate how competencies in the UKPSF and Seven Pillars are addressed on the ground.

c. Is the resource based on need? 
RIN’s Mind the Skills Gap report suggested that “there appears to be little training needs assessment work being conducted in relation to training in information methodologies and tools.”
 The report recognised the difficulties in evaluating need. Nevertheless, the extent to which this is assessed or analysed prior to the formulation of training initiatives could be an indicator of effectiveness. 

d. Does the resource reflect demand? 
In this instance, demand may be equated with the take-up of the resource and popularity, along perhaps with an indication of the range of people (disciplinary areas, career stages…) who have used it.

3. How will resources impact on students’ skills development in information and digital literacy and how could these resources be integrated into existing courses?
a. Has the resource been effective? 
Effectiveness may be gauged by the feedback and/or evaluation received from training recipients; and by the mechanisms put in place by institutions to analyse and act on such feedback.
b. Has the resource been beneficial? 
Benefits from training initiatives may well be difficult to identify. Mind the Skills Gap suggested that there is little evidence of systematic evaluation of information training provision
. However, the good practice examples that RIN has collated to date suggest that trainers are often able to point at least to some benefits if prompted to do so. The Impact Framework developed by Vitae’s Impact and Evaluation Group (formerly the Rugby Team)
 may help trainers to define the benefits of their services in a way that would demonstrate good practice.

c. How can the resource be integrated into existing courses? 
Is it clear how the resource meets the UK PSF and other standards and can fit with existing training programmes?

































































� See � HYPERLINK "http://www.rin.ac.uk/mind-skills-gap" ��http://www.rin.ac.uk/mind-skills-gap�, section 2.7.3


� See � HYPERLINK "http://www.rin.ac.uk/mind-skills-gap" ��http://www.rin.ac.uk/mind-skills-gap�, section 2.9.1


� See � HYPERLINK "http://www.vitae.ac.uk/policy-practice/1418/Rugby-Team-activities.html" ��http://www.vitae.ac.uk/policy-practice/1418/Rugby-Team-activities.html� 
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